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Abstract— This article provides a survey of various RTI instructional strategies that practitioners may use when dealing with students with 
specific needs. Practitioners need to facilitate learning to students with special needs as much as possible and RTI instructional strategies 
provide a very good alternative. Research has shown their effectiveness and positive impact on students. Looking the the different tiers, 
this article tries to present a simple and comprehensive of these RTI strategies. 

Index Terms— RTI, Response to Intervention, students with special needs, special education, instructional strategies, individuals with 
disabilities.   

——————————      —————————— 

1 INTRODUCTION                                                                     
he Individuals with Disabilities Education improvement 
Act of 2004 encouraged schools to use up to 15% of their 
special education money on regular education interven-

tions (Johnston, 2010). In the eyes of the law, response to in-
tervention (RTI) is described in two ways: (1) a strategy for 
identifying students with special needs, i.e. learning disabili-
ties (LD), and (2) a strategy to reduce the number of students 
who end up identified with disabilities. When RTI is framed as 
a strategy to prevent learning disabilities, it becomes con-
cerned with instructional issues emphasizing responsive 
teaching and contextual assessment (Johnston, 2010). 

Fear of misidentifying students as disabled when they 
only need different or more intensive instruction to address 
their individual needs is a daunting matter to educators (Fish-
er & Frey, 2013). Therefore, different RTI instructional strate-
gies have emerged to tackle this issue. RTI itself is a multi-
level system of prevention that is designed to assist in identi-
fying students at risk for low learning outcomes, closely moni-
tor their progress, implement research-based interventions 
that suit students’ responsiveness, and ultimately identify 
students with LD. In order to achieve all that, RTI operates in 
three different tiers, (1) primary prevention that focuses on 
improving the teaching methods inside conventional class-
rooms, (2) secondary prevention that highlights additional 
assistance for students in need, and (3) tertiary prevention that 
calls for one-on-one type of programs for the 5% of students 
who did not respond to tier one and two (Vaughn & Fletcher, 
2012). 

RTI INSTRUCTIONAL STRATEGIES 

When researching for instructional strategies, I came 
to find out that it is only with combined strategies that an ef-
fective lesson can be created. A single strategy does not seem 
to suffice it. There is always some flaws to very given strategy.  
Therefore, this paper will shed light on how a good lesson can 
be designed in each tier of the RTI.  

First, tier one teaching strategies seem to share one 
characteristic in common. They all make use of structured in-
struction that is well-planned and research-based (Green et al., 

2012). Every strategy, also, tends to be subject-specific, espe-
cially in the case of mathematics and language arts. For in-
stance, the following strategy assists students in learning 
nouns. The teacher will follow these guidelines: 

1. State the objective explicitly: “The goal for 
our class today is …” 

2. Give direct and clear instructions: “A noun 
can either be a name of a person, a place, and 
animal, or a thing.” 

3. Use hands-on, non-linguistic representations 
so that students will be able to associate 
words with their meanings; such as draw-
ings. 

4. Make use of pair work and small groups. Ask 
the students to check their partner’s draw-
ings and try to identify it. 

5. Utilize feedback from and to the students. 
See whether the students were able to identi-
fy what was on that drawing. Give your 
feedback as well. 

6. Remind the students of the objective of the 
lesson. 

It is the task of the teacher to keep the class moving 
by implementing different strategies that highlight students’ 
engagement and provides the students with the needed wait 
time (Basham et al., 2010). Using a timer is also a good idea to 
keep things rolling. Another sign of a good lesson is that it 
accounts for individual learning differences and takes into 
consideration different types of learners, i.e. auditory, visual, 
and kinesthetic.  One last important thing is that pair and 
group wok is a valuable tool because it allows the students to 
socialize and that adds to the engagement aspect of education 
(Kirkpatrick, 2015).  

Tier two is concerned with those students who did 
not respond to the strategies in tier one. Therefore, these stu-
dents are put into small groups for instruction (Fisher & Frey, 
2013). This tier highlights more intentional instructional strat-
egies to target the exact students’ needs. Teaching strategies in 
this tier are designed primarily based on these specific needs 
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for students. Additionally, tier two instructional strategies are 
geared towards each subject separately (Green et al., 2012). 
These strategies mainly utilize the use of direct instruction in 
order to break information into smaller parts so that the stu-
dents will be able to apprehend them easily. Plenty of practice 
should follow direct instruction as well. Another thing to men-
tion about tier two strategies is that direct instruction should 
be done with a slow pace so that students are given enough 
time to comprehend the information and practice it (Kirkpat-
rick, 2015). In a nutshell, teaching, re-teaching, practice, and 
interactive progress monitoring should be followed to build a 
sound basis.  Apparently, this process takes longer than what 
it would usually take in a normal classroom. However, these 
types of sessions would usually take place three or four times 
a week, depending on the school’s policy. The main focus here 
is on small group rather than larger group or the whole class. 

Moving to tier three, this part of the RTI framework 
looks at those students who did not respond to instruction in 
tier two. Unlike tier two where the focus was on the small 
group, tier three’s emphasis is put into the individual level. 
Instructional strategies are designed to suit the different learn-
ing styles and individual differences (Green et al., 2012). Alt-
hough students can be taught in very small groups, most of 
the time it is a one-on-one type of instruction. The priority 
here is given to identifying the individual student’s needs and 
work on providing them. Speaking about time, interventions 
for tier three usually take double the time for that of tier two 
due to the learning difficulties that the students have (Kirkpat-
rick). 

Basically, tier three instructional strategies are designed in a 
way to teach the students how to approach and process in-
formation (Johnston, 2010). For example, the teacher might ask 
the student to think out lout. This way the teacher would pro-
vide the student with tips of how to think and organize one’s 
thoughts. Moreover, as tier three is geared towards learning 
disabilities in a certain subject, it highlights instructional strat-
egies for that given subject. Therefore, the teacher’s task is to 
help the student go through the learning process and provide 
as much feedback as possible so that they develop their 
memory skills and be able to reflect on their learning experi-
ence. Finally, if tier three instruction was successful with the 
student, they are moved back to tier two; otherwise they get 
screened for special education status (Kirkpatrick, 2015). 
 

4 CONCLUSION 
According to all these instructional strategies, teachers who 
work with students with special needs need to work diligently 
in order to make the difference. The proposed instructional 
strategies have been reviewed by the literature and research 
findings revealed hghly positive, encouraging results. Person-
ally, the RTI framework constitutes a remarkable finding in 
the world of special education. 
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